C

QQI NFQ 20th
Anniversary Conference
Presentations

@ Dearbh Cdiliochta
agus Cadiliochtai Eireann
Quality and
* Qualifications Ireland



Future opportunities for National
Qualification Frameworks




Purpose Statement

How might NQFs be improved,
leveraged or transformed to
better meet current and future
stakeholder needs?




Improve

1/ Deepen stakeholder understanding of and
support for the contributionan NQF can play in
generating valued knowledge, skills and
attributes

2/ Continue to build on bilateral, regional and
global qualification recognition and referencing
processes to strengthen NQFs




Leverage

3/ Promote broader social and cultural goals
such as the recognition of indigenous
knowledge

4/ Consider, more explicitly, how an NQF might
contribute to the reduction of inequalities in
education outcomes




Transform T
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5/ Ensure Frameworks are responsive to the
need for new forms of qualifications,
credentials and competencies

6/ Reimagine levels, domains and level
descriptors to accommodate future shifts in
graduate knowledge, skills and competencies
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IRISH REGISTER OF QUALIFICATIONS

For more information on

CLASSES OF AWARD
r.\ Major Awards: named in the outer rings, are the principal class of awards made at a level

A Minor Awards: are for partial completion of the outcomes for a Major Award ~ Qualifications

Supplemental Awards: are for learning that is additional to a Major Award - Providers
- Courses

|
<o Special Purpose Awards: are for relatively narrow or purpose-specific achievement
[ ] visit www.irq.ie

Professional Awards: are for occupation-orientated qualifications including apprenticeships
*Please refer to NCCA website, ncca.ie/en/junior-cycle/

&7 Pl Supported by the Erasmus+
©@QQl 2022

* * Programme of the European Union



New Zealand Qualifications and Credentials Framework
(NZQCF)

NZQF structure — levels and qualification types

LEVEL QUALIFICATION TYPES

10 Doctoral Degree
9 Master's Degree




New Zealand Qualifications and Credentials Framework
(NZQCF)

i Taha Paetahi
o Postgraduate
Certificate

X Diploma and
Pokaitahi Diploma Certificate
S S Pokaitahi
Pokairua s R hgaesteer;s
Tautara &r

Tohu Paerua

Micro-credentia) Doctoral
pukenga-whaiti Degree
Tohu Kairangi

"Draft diagram, pending consultation.



Australian Qualifications Framework

Figure 15. Revised AQF diagram

The Panel considers that the Senior Secondary Certificate of Education should not to be aligned to an
AQF band (see Chapter 3).



Tautohu Kaupae | Level Descriptors

DOMAIN

What
graduates
know

Knowledge

What
graduates
can do

Skills

Where and
how
graduates
operate

Context

MOHIO MATAU MARAMA
TE TIROHANGA MAORI Conscious and competent use of matauranga Reflective and proficient use of matauranga Maori skill and Advanced understanding and dynamic application of matauranga Méaori skill and
Maori skill and knowledge sets at the mghiotanga knowledge sets at the ma ja level. knowledge sets at the maramatanga level.
TE ARA KI TE AO level. -
MARAMA
LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4 LEVEL 5 LEVEL 6 LEVEL 7 LEVEL 8 LEVEL 9 LEVEL 10
Te Matauranga Has knowledge of Has knowledge of  Has knowledge | Has knowledge of the Has in-depth Has specialised Has a broad Has advanced, Has highly advanced, Has expert understanding
1 some facts and some facts and of some of the key facts and technical or technical or knowledge of a range specialised. technical specialised, technical or  at forefront of an area of
H? taonga wm& information information and key facts and information in a field of  theoretical theoretical of technical or or theoretical theoretical knowledge professional practice or
MAtauranga.no.tua, relevant to a field of  understands information ina | work or study and knowledge in afield  knowledge in a field theoretical concepts knowledge and and understanding, discipline and generates
a, iauaha maj.no, | study some concepts field of work or understands the of work or study and  of work or study and and systematic understanding of an some of which is at the new knowledge in a
naianei hei taonga ma . relevant to a field study and underpinning concepts L the ur the understanding of an area of professional forefront of an area of specialist field
3popo. of work or study. understands and key principles. underpinning underpinning area of professional practice or discipline. professional practice or
the concepts and key concepts and key practice or body of discipline.
underpinning principles. principles. knowledge.
= s
Nga Kaupapa concep
- Performs simple: Performs a range Performs some Performs moderately Customises Develops new Applies highly Applies advanced Applies expert skills Designs and conducts or
Piikengatanga activities. of familiar unfamiliar complex or unfamiliar approach for methods for developed skills and skills and specialised  and methods to create  supervises substantial
E whakahuaana ite, activities. activities. activities. completing completing specialised methods methods to perform new activities in an research that drives
matauranga me nga pukenga moderately complex — moderately complex to perform complex and adapt complex area of professional innovation at the forefront
& mau tony ai nga matapona, or unfamiliar or unfamiliar activities activities or engage in  practice or to conduct of an area of professional
L Ty activities. activities. research. critical, systematic practice or discipline.
nga. i 709@ research
majua me nga timanaka o te,
iwi. - ) - ) ) y
Identifies simple Identifies simple Examines Examines unfamiliar Applies problem Adapts problem Conducts research Evaluates emerging Conducts rigorous Investigates a body of
problems or goals. problems or goals  familiar problems and problem-solving solving techniques to | into an area of complex problems in intellectual analysis of knowledge or area of
Whanaungatanga and or 1ds a solution  techniques to generate solutions professional practice an area of theories, cancepts and professional practice and
L g a solution or plan goals and or plan generate solutions for moderately or body of knowledge professional practice issues in an area of demonstrates authoritative

Ka tia, ka kumanutia hoki
nga.whanaungatanga kia mau,
tonu ai nga hononga iunga i

te kauanuany, ite pono me g
maramatanga, hei painga mo,
te katoa,

Manaakitanga.
Te whakaalui tr hapaitanga o
te mana ma roto i nga,

me pga.mahi
MAnAakii te akonga, ite,
whanau, { tg hapa, ite iwi, i te,

Te Reo Tangata.

E gra,ana, e momehg ana, e
majomata ana hoki te tipy.o
te kakano.o te reo Maori.

Rangatiratanga

Ka hya te rangatiratanga ma,
te whakafTnana i ta te Maori
titita Ki te 30, te WA &
YINpAIetia ana pga tamanake,
me ngd.whakahibirifanga.o te,
2konga, o te whanau, ote,
hapa, o te iwi, o e, hapori,
Maori, o 1 hapori. whanui.

Kaitiakitanga
Te rokirokitanga, te,
AL e havai
hoki o te,30me gpa taonga
hei painga mo te katoa,

recommends a
solution or plan

for moderately
complex problems.

complex problems.

and generates
solutions for complex
problems.

or body of knowledge
and generates and
evaluates solutions
using sound
judgement and
integrity.

professional practice or
body of knowledge and
demonstrates well-
developed judgement
and integrity to solve
complex unpredictable
problems.

judgement through original
research that challenges
established knowledge and
practice.

Contributes to Contributes to Makes a Helps create a Leads the creation Leads a group or Leads or collaborates Leads or collaborates  Leads or collaborates Leads or collaborates with
group or team group or team significant collaborative culture of a collaborative team on moderately within a group or team  with groups, teams, with groups, teams, or specialist and non-
activities. activities and contribution to within a group or team group or team complex projects and | on cross-functional or leaders on leaders on complex or specialist leaders, peers,
acknowledges group or team by role modelling and culture. motivates others. projects and complex or cross- cross-functional groups or organisations,
views and activities and encouraging the motivates others functional projects projects and fosters a taking account of social,
of ackr i of others. and motivates others.  culture that values and cultural and ethical
others views and incorporates diverse considerations.
experience of perspectives and
others.. contributions.
Cc i Cc i Cc Communicates familiar Communicates Communicates Communicates Communicates Communicates highly Communicates highly
basic information. basic information familiar information and shares moderately complex — moderately complex complex information complex information complex information complex information and

information and
shares ideas on
some unfamiliar

and shares ideas
on familiar topics.

information and
shares ideas with a
range of audiences

information and
shares ideas with a
known audience

ideas on a range of
unfamiliar topics.

and shares insights
with a range of
audiences using

and shares insights
with specialist and
non-specialist

and shares insights
with specialist and non-
specialist audiences

shares insights with
specialist and non-
specialist audiences

topics. using an using customised optimised audiences using using a range of media through a wide range of
i 1 communication media  optimised and methods suchasa  media, methods and
communication media and methods. and methods communication media  sustained argument, contexts, such as
medium and and methods. propasition or publication, critical
method. professional decision. dialogue, specialist and
community forums.
Highly structured Highly structured Structured Structured Dynamic Dynamic Dynamic Dynamic Dynamic environments Dynamic environments
environments. environments. environments. environments with environments. environments with environments with environments with with frequent, emerging  with frequent, complex
some unpredictability. some ambiguity. frequent ambiguity. frequent ambiguity issues and change. issues and unpredictable
and change. or uncertain situations.
Works or studies Works or studies Works or Works or studies Responsible for Responsible for Responsible for own Responsible for Some responsibility for Responsible for leading the
mostly under under some studies mostly autonomously, with managing activities leading and professional practice contributing to the leadership within a ongoing development of a
supervision, with supervision, with autonomously, responsibility for own and projects and for ~ managing activities and development development of a profession or field of profession or field of study
limited some with learning and managing others in and projects and profession or field of study. or creating substantial
responsibility for responsibility for responsibility performance, and some  workplace contexts leading and study. organisational or social
own learning and own learning and for own responsibility for others managing one or change.
performance. performance. learning and in workplace contexts more teams in
performance workplace contexts




DOMAIN

What
graduates
know

Knowledge

What
graduates
can do

Skills

Where and
how
graduates
operate

Context

TE TIROHANGA MAORI

TE ARAKITE AO
MARAMA

Practice and
nce

Critical thinking

Collaboration

Communication

Te Matauranga

He taonga tuku iho te
matauranga no tua
whakarere, 3, i auaha mai no
naianei hei taonga ma te
_W_ _.

Nga Kaupapa

Piikengatanga

E whakahuaanaite
matauranga me nga pukenga
e mau fonu ai nga matapono,
nga whakapono, nga hiahia
matua me nga timanako o e
iwi.

Whanaungatanga
Ka tuia, ka kumanutia hoki
nga whanaungatanga kia mau
tonu ai nga hononga i runga i
te kauanuanu, i te peno me te
maramatanga, hei painga ma
e katoa.

Manaakitanga

Te whakaatu i te hapaitanga o
te mana ma roto i nga
whanonga me nga mahi
manaaki i te 3konga, i te
whanau, i te hapd, i te iwi, i te
hapori hoki.

Te Reo Tangata

E ora ana, e momoho ana, e
matomato ana hoki e fipu o
te kakano o te reo Maori.

Rangatiratanga

Ka hua te rangatiratanga ma
te whakatinana i ta te Maori
fiiro kite aoitewae
uruparetia ana nga timanako
me nga whakahihiritanga o te
akonga, o te whanau, o te
hapa, o te iwi, o Te hapon
Maori, o te hapor whanui.

Kaitiakitanga

Te rokirokitanga, te
kaitiakitanga, te hapaitanga
hoki o te ao me ona taonga
hei painga ma te kafoa.




MOHIO

Conscious and competent use of matauranga
Maori skill and knowledge sets at the mohiotanga

MATAU

Reflective and proficient use of matauranga Maon skill and
knowledge sets at the matautanga level.

MARAMA

Advanced understanding and dynamic application of matauranga Maori skill and

knowledge sets at the maramatanga level.

level.
LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4 LEVEL & LEVEL & LEVEL 7 LEVEL 8 LEVEL 9 LEVEL 10
Has knowledge of Has knowledge of  Has knowledge | Has knowledge of the Has in-depth Has specialised Has a broad Has advanced, Has highly advanced, Has expert understanding
some facts and some facts and of some of the key facts and technical or technical or kmowledge of arange  specialised. technical  specialised, technical or  at forefront of an area of
information information and key facts and infomation in a field of  theoretical theorefical of technical ar or theorefical theoretical knowledge professional practice or
redevant to a field of  understands information ina | work or study and knowledge inafield  knowledge in a field theoretical concepts knowledoe and and understanding. discipline and generates
shudy. S0Me concepis fiedd of work or understands the of work or sludy and  of work or study and | and systematic understanding of an some of whichizatthe  new knowledge ina
relevant to a field study and underpinning concepts understands the understands the understanding of an area of professional forefront of an area of specialist field.
of work or study. understands and key principles. underpinning underpinning area of professional practice or discipline.  professional practice or
the concepts and key concepts and key practice or body of digeipline.
underpinning principles. principles. kmowiledge.

concepts.




Nga kaupapa | Principles embedded within qualifications and credentials

Pukengatanga: Skills

Duty to learning and development

Skills, knowledge and abilities are valued.

Rangatiratanga: Empowerment

Duty to leading

Leadership of self and others is valued.

Whanaungatanga: Belonging

Duty to relating

Relationships are valued.

Manaakitanga: Collaboration

Duty to supporting and serving

Support and service to others is valued.

Kaitiakitanga: Stewardship
Duty of responsibility

Care of the natural world through learning is
valued.

Reo Tangata: Expression

Duty to Maori and other languages

Diversity of language and culture within learning
is valued.




‘Theory’ of Change (1)

NQF
(system lever)



‘Theory’ of Change (2)

Teacheror
organisation
(localised lever)

Effort

' _ ang®e
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The NQF Continuum

Communications Transformational

starts from present system
incremental change
tool for change
stakeholder-led
stakeholder include providers
voluntary
‘loose’

+“—>

+“—>

<+—>

starts from future system
radical transformation
driver for change
led by central agency
stakeholder exclude providers
statutory
tight’



Learner Progression as Conceived in Learner Progression in Reality
Legislation and Policy

NFQ Level 1 NFQ Level 10 qualifications * lifelong

. system learning

@

o o o 0co°
learner “
engagement
with
qualifications
system

learner engagement
with awards

Figure x sSummary of theoretical learner progression versus the reality of learner progression



Kia ora
Thank you

Www.nzqa.govt.nz

Mana Tohu Matauranga o Aotearoa
New Zedland Qualifications Authority
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From Counting to Cultivating
Successful Participation

A Review of the Landscape of
Practice Supporting Access
Transfer and Progression in
Irish Education and Training
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From Counting to

Cultivating Successful
Participation

A Review of the Landscape of Practice
Supporting Access, Transferand Progressionin
Irish Education and Training

Dr Cathy Peck & Dr Deirdre Stritch

Project Team: Mr David Treacy, Dr Annie Doona
& Mr Matthew Hurley




Secondary

Open call for

Methodology submissions

Research




CHAPTERI

Legal and Policy Framework

REPORT STRUCTURE

CHAPTER 2

Learner Pathways

CHAPTERS

ATP in Practice

CHAPTER 4

Learner Experience
o \‘/
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STRENGTHS
GAPS & VULNERABILITIES

ATP policies and procedures

Vision for successful participation

Wide range of initiatives,
projects and supports

FINDINGS

Complexity and opacit
Strengths, Gaps & omplexity and opacity

Vulnerabilities
Programme ATP arrangements

Policy and approach to RPL

Expanding ATP pathways




Nine recommendations encompassing the embedding of ATP across polices and QA guidelines; parity
of treatment of awards for progression to HET; two-credit system, RPL; definitions of full and part-time,
routine monitoring of ATP, data collation and maintenance of ATP on national qualifications agenda.

¢ RECOMMENDATION 1

Restate the original vision or articulate an updated vision and set of objectives for
ATP that emphasises enabling successful participation as a core principle.
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VISION FOR ATP

The original vision and objectives for ATP were
published ... in 2003. Much has changed in the
education and training landscape since that
time... Timely for QQI to articulate a new,
ambitious vision and related objectives for ATP,
inclusive of measures to ensure successful
participation by learners. This vision, and actions
derived from it, could become an important
element in addressing the current challenges,
vulnerabilities and barriers hindering learner
engagement with the qualifications system, and
the necessary permeability of that system (p. 9).
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Stepping Stones and
Stable Roots:

The Versatile and
Enduring Strength of
Community Education

Rialtas na hEireann S\ & L AS
Government relan

learning works




About AONTAS

 National Adult Learning Organisation

e Research & Advocacy with a Learner
Voice focus

e Our mission is to advocate for
empowering adult learning that drives
social equality, justice, and collective
action across the island of Ireland.




ATP & RPL as
Fundamental

A focus on marginalised « Infrastructure of the
and vulnerable groups Framework

AONTAS' Lifelong
Learning Research

The Voice of
Adult Learning

SULAS LEARNING AND 5A

learning works WORK INSTITUTE




Lifelong Learning Research

AONTAS' Lifelong Learning
Research Project included a

62%
total of learners Aged 35-64

years
o adults aged between 17-64 55%

years participated in a lifelong Lived in Leinster
learning survey in 2022

conducted by the Learning and -
Works Institute &
75% 51%
Employed Third-level qualification ¢

st



Survey Findings

e 65% of survey respondents participated in
learning within the last three years

e Several factors were found to positively
iInfluence lifelong learning participation,
iIncluding

e University graduates were significantly more
likely to have participated in lifelong learning
when compared to the sample average,
reaffirming the Matthew Effect in education




Lifelong Learning Focus Groups

e 8 consultation sessions were conducted with community education
providers and other key stakeholders to inform this research project

e 59 adults from marginalised and vulnherable groups participated in focus
groups

Lone
parents

5‘ The Voice of
Adult Learning




Key Findings

Lifelong Learning
\ Participation in Marginalised
and Vulnerable Groups

\

Learner voice

5‘ The Voice of
Adult Learning



Wrap-around Support

“IThe course] was "And I've thought many times about doing
initially | was hoping to courses but do you know what, like most of
get somebody to come here the free stuff or the cheaper courses, they
and mind her. | tried everyone are usually
| knew. It just didn’t work out When you have to put
for me. That was my main your kid to bed, when you have to have
thing was the childcare.” dinner..
_ L one Parent Focus . A lot of times that
Group Participant has stopped me to do something."
(Source: AONTAS Lifelong Learning - Lone Parent Focus Group POthCf,OOﬂt

Participation in Ireland, 2023) (Source: AONTAS Lifelong Learning Participation in Ireland, 2023)

R >\



Wrap-around Support

“For me the biggest challenge is
financing tech, and the financing
books or course materials. It's
great if the fees are paid, but

there's all the other expenses.”
- Lone Parent Focus

Group Participant

“ was concerned that if |
went on a course, any grant
that | would get would affect

my social and my rent.”
- Affected by Addiction Focus

Group Participant

(Source: AONTAS Lifelong Learning : :
Participation in Ireland, 2023) (Source: AONTAS Lifelong Learning

Participation in Ireland, 2023)




Wrap-around Support

“Meeting people outside of the community and getting
education, joining groups, doing short courses... because
everybody in Direct Provision is traumatised... you need

something else outside of that space.”
- Focus Group Participant

(Source: AONTAS Lifelong Learning Participation in Ireland, 2023)




Learner Voice

“Maybe they kind of suppose courses
are still geared for young people, or
professionals to kind of upgrade.”

- Lone Parent Focus Group Participant

(Source: AONTAS Lifelong Learning
Participation in Ireland, 2023)




Co-design of Courses

e The findings identified an absence of
choice in course options and scheduling,
over-subscription of courses and a lack
of certified or accredited options

“Ask us for our ideas in what we might like
to do rather than a page up on a wall and
none of us are interested in half of it or the

teachers are not available”
- Impacted by Imprisonment

Focus Group Participant
(Source: AONTAS Lifelong Learning Participation in Ireland, 2023)




Co-design of Courses

e Lack of flexibility in course scheduling was
a key barrier for focus group participants
with additional childcare responsibilities

e Unavailability of hybrid learning options
was nhoted by most groups, specifically
participants with disabilities

“ would have liked hybrid learning

.. but that wasn't an option.”
- Focus Group Participant

(Source: AONTAS Lifelong Learning
Participation in Ireland, 2023)



Stigma and Discrimination

"I did think about courses, but |
thought | was too stupid to do it.
Because | couldn’t write, |
couldn’t spell and | was deaf. Two

children ... | think it was more hearing aids. So | thought | was

gkl too stupid to get a course....
- Older Adult Focus ]

Group Participant

“[The tutor] was teaching
them the way you would
teach primary school

- Older Adult Focus

(Source: AONTAS Lifelong Learning GI’OU,O participant
Participation in Ireland, 2023)

(Source: AONTAS Lifelong Learning
Participation in Ireland, 2023)




Recognition of Prior Learning

“It wasn't just that the degree wasn't

e Focus group discussions recognised, your work experience was nhot
with migrant women even recognised. So, it's as if you're
highlighted how their starting from rock bottom, like all over,
employment and education and then, you kind of don't even have the
experience in their countries chance to even try because you feel like
of origin have gone there is no opportunity to say that you can
unrecognised in Ireland use your existing skill, or your knowledge.”

- Migrant Women Focus Group Participant
(Source: AONTAS Lifelong Learning Participation in lreland, 2023)




Conclusion

e Ensuring equal opportunities for lifelong
learning participation has the potential to
sustain social cohesion, promote social
Integration and support a more equal and
equitable society

e This report identified

to lifelong learning
among marginalised and vulnerable groups

e There is a growing nheed to embed

to better support lifelong learning
participation in Ireland




Thank you!
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q ,/ Ollscoil Teicneolaiochta na Mumhan

Munster Technological University

The National Framework of
Qualifications; the foundation for
Institutional RPL practice



RPL in MTU X GEMIU .

Munster Technological University

MTU RPL practice since
1999

7042 RPL
applications

RS
. N\

634
assessors

_

R

37
Major awards

-

231
Programmes

www.mtu.ie




How RPL can be usec 5 LS.

 Access Into programmes at a non-standard or advanced entry
* Exemptions within programmes
* Full academic awards

* Underpinned by

 Standards — NFQ, programme, module, generic, discipline
specific

 Quality Assurance

* Responsiveness and flexibility

www.mtu.ie



Ollscoil Teicneolaiochta na Mumhan
Munster Technological University

RPL and the National Framework of qE MTU

Qualifications

National Framework
of Qualifications

‘-0. A.‘.

©0Q1 2021

Enabler for individual, enterprise
and institution collaborations
Foundation for RPL

Special purpose awards, micro-
credentials - ATP

Makes the learning acquired within
home, work, day to day visible
Pathways — FE to HE and vice versa,
professional body, returning to
education, building on previous

learning




Q Staff Training
ﬁ{} & Development

@ -
[: Learning
1 Clinics

S
‘rm Mentoring

Student &
Staff Support

F Customised Course
Q Development

Ollscoil Teicneolaiochta na Mumhan
Munster Technological University

B MTU
=

All of these RPL activities are underpinned by the existence of the
National Framework of Qualifications

Staff — curriculum development, mentoring, assessment, new
programme development, micro-credentials

Institution- maintainingthe standard, providing structure and
reassurance, establish the policiesand procedures, consistency in
practice

Individual-informs on where their learning sits, the opportunitiesfor
further and future development

Enterprise — enables meaningful conversations, responsive to changing
workplace environment, regulatory requirements, business needs,
global marketplace




Exemplars

HMTU
QS

Oll IT eolaiochta Mmh
ThlglU sity

* Industry cohort with non-formal qualification and
workplace learning.

* Review of learning acquired to date to determine the
most appropriate level on the framework.

* A combination of generic and discipline specific
ndards were identified and used to structure formal

sta
ma

 Ma

ping.

ped to sta

assessment w
credits for ent

ndards on the framework to enable
nich determined equivalence to 120 ECTS

'y to a honours degree programme




EMTU

E ,/ Ollscoil Teicneolaiochta na Mumhan

Munster Technological University

Thank You!

For more information, please email Deirdre.goggin@mtu.ie
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“How the NFQ supports
Recognition of Prior Learning”

Sarah Barron, Adult Education Officer ‘




Overview of Input
RPL Context
RPL i m KCETB
Case study of RPL in action

Beneflts of NFQ for RPL

(2




RPL Context

“Serving around 200,000 unique learners each
year, Further Education and Training (FET)
provides a continuum of learning opportunities
from Level 1 to Level 6 of the National
Framework of Qualifications (NFQ) focused on
both core and specific skills developoment,
accompanied by a range of learner supports to
facilitate the active inclusion of all citizens”

(SOLAS; FET Strategy 2020-2024 p. 21).

Recognition of Prior
Learning (RPL) forms
part of this continuum
of learning
opportunities by
facilitating lifelong
learning pathways fo

.
learners.

P
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Cedefop (2023: p.33) states “when validation is used
for the formal award of a qualification or certificate,
mainly the third and fourth phase (of RPL), the role of
the reference point (the qualification standard, the
curricula or programme description) is direct and of
crucial importance”.

The presence of the
National Framework of
Qualification (NFQ) is of
paramount importance to
the RPL process as it
underpins the integrity of
the award thus

engendering confidence in
the process for the
applicant.
“
N




RPL in KCETB

Transparency

The underlying
principles of the KCETB
RPL process include:

Reliability

Quality - all RPL applications are part of the
overall KCETB Quality Assurance process.
Validity - all RPL applications are judged to
have achieved the relevant standard of
knowledge, skill or competencerequired to
achieve an award in line with the NFQ.
Reliability - all RPL applications are assessed
to ensure they are accurate, valid, and
consistent with national standards.
Fairness - all RPL applications are assessed
in a fair and consistent manner.
Transparency - all RPL applications are
processed in a transparent manner. In turn
all assessmentis conducted in line with the
standards of the relevant level on the NFQ.



RPL in KCETB

* RPL Professional development 2017 MTU (Formally Cork 10T).

e KCETB was part of the Recognition of Prior Experiential
Learning (RPEL) TOBAR pilot run with the Defence Forces in

2018.
* Pilot enabled KCETB to create robust Quality Assurance (QA
procedures for RPEL which supported the ongoing
development of the KCETB RPL offering. A




KCETB RPL
Lifecycle

T



Case study of RPL in Action

Private Conor Shovlin:

* 10 years as a 3-star Private inthe Defence Forces

* Previous education: Leaving Certificate, Defence For
Training, Level 3 Fitness qualification and NGB Surfin
Instruction

* Private fitness business- 3 years

 Coachingand player experience in Football and Hurli



Previous Experience Certification Achieved during RPL Process

1.  Health and Fitness (3N0531) . Information Technology (4N1125)
2. Leaving Certificate . Communications (5N0690)
3.  Defence Forces Training, NGB Surfing Instruction - Surfing Instruction (6N5350)
Work Experience (5N1356)
Safety and Health at Work (5N1794)
Gaelic Football Coaching (5N5085)
Hurling Coaching (5N5086)




Benefit of NFQ to Visibility for the
applicant applicant in

terms of
continuum of

learning
opportunities

Applicants can
see where their
Knowledge, Skills

and
Competencies sit
on the NFQ

Assurance of
the value of
the award for

the applicant




Thank You

Sarah Barron

sarah.barron@kilkennycarlowetb.ie or
QAinfo@kilkennycarlowetb.ie

References cited in this presentation

Cedefop (2023). European guidelines for validating non-formal and informal learning.

Luxembourg: Publications Office Cedefop reference series; No 124. http://dx.doi.org/10.2801/389827 page 13

e 4

SOLAS (2020). Further Education and Training (FET) Strategy 2020-24. Dublin: SOLAS.
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Math's for STEM (M4STEM) A QQI Pathway

UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH



M4STEM:

Whatis It?

MASTEM Is a one-year, part-time programme offered by the University of Limeric
collaboration with the Further Education and Training Division of Limerick and C
Education and Training Board. It is designed for learners who wish to improve t
competency and knowledge in mathematics particularly as it relates to work or stud
the Sciences, Technology, Engineering, and Mathematics (STEM) disciplines.

The course is aimed primarily at mature-age learners who wish to improve t

K 1IN
are

neir
y In

heir

mathematical competency. The Maths for STEM Certificate Is recognised by UL as
equivalent to Higher Level Leaving Certificate Mathematics for the purposes of meeting
the minimum entry maths requirement, for mature applicants, to certain degree

programmes. It is also a specified component award within a number of QQI m

ajor

awards which are recognised by UL for entry to some Teacher Education and Science

and Engineering degree courses.

B

UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH



M4STEM:

Why have it?

Equity of access to higher education is a priority for the HEA that is reflected in the HEA's
founding legislation and in developments such as the Higher Education System Performance
Framework and successive HEA strategic plans (NAP 2022-28)*

Ireland’s Expert Group on Future Skills Needs has identified a number of occupations that are in
high demand, representing emerging skills and/or difficult-to-fill roles, and many of these are In
STEM areas. Examples of such occupations include data analysts/scientists, quality control
specialists, and process engineers. Undertaking study in any of the STEM disciplines, therefore,
can lead to job opportunities in a wide range of areas, as employment in STEM-related sectors is
expected to continue to rise for a number of years**

**https://www.egfsn.ie/all-publications/2022/egfsn-annual-activity-statement-2021_. pdf
*https://hea.ie/assets/uploads/2022/12/National-Access-Plan-2022-2028-FINAL. pdf

UNIVERSITY OF
LIMERICK
OLLSCOIL LUIMNIGH




M4STEM:

Students Journey

From 2019-2022, there have been 49 students who have completed the Maths for STEM
programme jointly run by LCETB and the University of Limerick. Of those, 29 students are now
enrolled full-time at UL in the following programmes

Science w/ education
Maths w/ education
Business

Physics

Maths and Accounting
Industrial Biochemistry
Engineering

Nursing

A 2017 study by the BLS reported that 93 out of 100 STEM occupations had wages above the national average,
with petroleum engineers, architectural engineers, computer engineers, and physicists on top of the list as the
highestwage earners *

*Bureau of Labor Statistics (2021), Occupational Outlook Handbook, https://www.bls.gov/ooh/

UNIVERSITY OF
LIMERICK
OLLSCOIL LUIMNIGH



https://www.bls.gov/ooh/

M4STEM:

Student Feedback

Would now feel confident doing a technical degree programme where previously | didn’t feel
like | would be capable.

Increased confidence when helping their children with homework

MASTEM has changed their thoughts about maths after poor experiences when in primary
and secondary school

UNIVERSITY OF
LIMERICK
OLLSCOIL LUIMNIGH




M4STEM:

Where to next

Equity of access to higher education is a fundamental principle of Irish education
policy and we need to target and support students who are socioeconomically
disadvantaged, students with disabilities and students from the Irish Traveller
community ( Simon Harris Minister for Further and Higher Education, Research,

Innovation and Science of Ireland NAP)*

W hile students under the age of 22 can apply for the M4ASTEM programme
traditionally it has not been encouraged, maybe this needs to be reviewed.

*https://hea.ie/policy/access-policy/national-access-plan-2022-2028/

UNIVERSITY OF
LIMERICK
OLLSCOIL LUIMNIGH
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Building Trust in
Qualifications
Systems

Lightning Talks




HIBERNIA

!’ COLLEGE

Building Trust Through an
Academic Integrity Champions

Network

Elva Casey, Robin Flynn,
Registrar Quality, Enhancement &
Registrations Manager




HIBERNIA

Academic Integrity and Trust COLLEGE

Culture of Integrity

Engaged Learners Academic O Trust in

0 000 Integrity

, Qualifications
Champions

Peer-Advocates for Best
Practice



AICN Conceptual Framework

Kaposi and Dell (2012):

Transitional nature of the HEI sector as focus moves away from penalising academic misconduct

Rejection of:

simplistic
renditions of
studentidentity as
honest/dishonest

assumptions of
moralistic
approaches

Knowledge
construction: new
experiences of
learners connected
to prior knowledge

Process of learning
depends on the
learners.

Social interaction
and the context of
sharing knowledge

ESTMM

HIBERNIA
COLLEGE



A Brief Overview of the AICN

Rationale:

The network intends to foster and promote a culture
of integrity across staff, faculty and the student body
while facilitatingongoing student engagement with

the establishment of good practices and co-creation

of improved pathwaysto sustainable

Purpose:

Fosterand
promote a
culture of
Academic
Integrity at
College level and
facilitate sharing
of resources,
learning and
good practice at

programme level.

Provide one-to-
one support for
students found to
have engaged in
academic
misconduct and
co-plan a
pathway to
betterand
sustainable
academic
practices.

Work with Peer
Champions to co-
create supports
and keep
discussions open

ESTMM

HIBERNIA
COLLEGE



https://www.qqi.ie/Publications/Publications/Assessment_and_Standards%20Revised%202013.pdf
https://www.qqi.ie/Publications/Publications/Assessment_and_Standards%20Revised%202013.pdf

The Role of the Champion

Individual |dentify

Tutor reasons for

Sessions misconduct
and
avoidance

going forward

Collaborative
Planning

PRINCIPLE OF SUPPORT

Mitigate against repeat offences by planning
specific supports for students who are found to
have engaged in academic misconduct.

HIBERNIA

‘, COLLEGE

ESTMM

Courageous
Conversations Reporting
back to
Programme
Peer
Mentors?

LEARNING TOGETHER IN A SAFE SPACE



The Champions

HIBERNIA
COLLEGE

ESTMM

* The role of the Academic Integrity Champion is embedded in shared

staff student resources.
* Promoting visibility
* Removing communication barriers
* Encouraging student engagement

Academic Integrity Champions

The network fosters and promotes a culture of integrity across staff, faculty and the student body, while facilitating ongoing
student engagement with the establishment of good practices and co-creation of improved pathways to sustainable practices. Each
programme has a Champion who will work with students to support best practices. Students can express interest directly with the
Champions in becoming a Peer Champion.

All students and staff should take the time to familiarise themselves with the Academic Integrity and Good Practice Policy which
has been updated following a student consultation and review process.

Other invaluable sources of guidance are the NAIN Academic Integrity Guidelines and Lexicon and the Generative Guidelines for
Educators.

Guidelines for Students considering the risks and potentials of Generative Al can be found here.

Guidelines for Staff considering the risks and potentials of Generative Al can be found here.
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Thank you

Questions/Comments/Suggestions



Institutional
culture change
for durable
frameworks,

In turbulent
times.
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We too are
challenged




E & 8}
GRIFFITH COLLEGE

ok, \ -"-”'l"'l |

We have built
confidence in
our ability to
defend our

assessments




The pace and
scale of change.




GenAl:
challenges
us

to change




Pressures

s
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What do you
need?

We think you
need this.

What are we
missing?







Iterative.
Redesign.
Now.



= They provide the Al completions as
an appendix to their submission.

The Al completion and critique
provided as part of the
submission.

The documented process is
graded and more heavily
weighted than the artefact.


https://www.linkedin.com/pulse/responding-generative-ai-assessments-semester-2-2023-danny-liu/
https://www.linkedin.com/pulse/responding-generative-ai-assessments-semester-2-2023-danny-liu/
https://www.linkedin.com/pulse/responding-generative-ai-assessments-semester-2-2023-danny-liu/

= Positive attitude amongst students

» Students of Education perceived
time-back for lecturers

» Perceptions of more learning
achievement, self-efficacy,
learning attitude, and learning
motivation.

Cecilia Ka Yuk Chan &
Wenjie Hu

6/s41239-023-00411-8


https://educationaltechnologyjournal.springeropen.com/articles/10.1186/s41239-023-00411-8
https://educationaltechnologyjournal.springeropen.com/articles/10.1186/s41239-023-00411-8
https://educationaltechnologyjournal.springeropen.com/articles/10.1186/s41239-023-00411-8
https://educationaltechnologyjournal.springeropen.com/articles/10.1186/s41239-023-00411-8
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Thank you.
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Microcredentials for VET
and labour market learning

Iraklis Pliakis
Expert in qualifications and credentials
QQI NFQ 20" Anniversary Conference, 17 November 2023

#microcredentials
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Microcredentials for VET and labour market learning

Mapping microcredentials in European

Three LM-related education, training and learning Cedefop’s
key : Microcredentials and evolving qualifications s
objectives on the study

systems

Microcredentials and the added value for end-users

|

——

© stock.adobe.com

Cedefop has embarked on the global discussion on microcredentials
B cepeFop o

«



Defining
microcredentials

B cepeFop



Where were we
standing in 20217

= Uncertainty linked to the naming
and function

= Diverse landscape across EU
countries - wide range of short
learning activities

= Microcredentials’ is an umbrella
term

= Tight ‘Vs’ loose definition:
balance between fostering trust
and flexibility

= Digital transition — Post-pandemic
period

B cepeFop

© stock.adobe.com




Novelty or
old wine with new
label?

= MCs are a phenomenon that is
growing

= MCs do not necessarily present a
new form of recognition but a way to

define better and standardise the
already existing offers.

= Emerging mostly in areas such as
ICT, engineering, manufacturing,
and construction, but also In g
sectors such as hospitality, human : sa *
health, and social work 0 > 2 W e

A ¢ | » Y " B cepeFop

© Cedefop/Sakis Gioumpasis 5




Main characteristics
of microcredentials

= MCs indicate the title, the date of issue,
the identity of the holder, the provider
and achieved LOs.

= Online learning vs face-to-face mode of
delivery (classroom-based learning)

= More diverse learners than full
qualifications, e.g. employees, new hires,
individual learners, customers of a company

= MCs are mainly used by adults in '
employment, as continuing VET and |
supplements to full qualifications

= MCs address the limitation of formal Q
timely respond to labour market needs

d
-

B cepeFop

© Cedefop/Sakis Gioumpasis




Main characteristics of microcredentials in the manufacturing and retail sectors

Link to
Sector Title of microcredential Location Workload E%—/;} (';AJD”V H|g
\__[sperfied traini
/ («d'a
Manufacturing Safety procedures in medical processes France NO I *e /
1\
Manufacturing Qualit_y m_anagement system and welding Denmark .5 hours, 3 {
coordination days
Manufacturing International Welding Engineer (IWE) 448 hour Vi ps rs¢~n/t
nll
. . . o In
Manufacturing International Welding Practitioner (IWP) hours ECVET rsdn/blended YES
/h)/( 60-70 hours NO Onling/ble
Microcredentials often describe q
learning outcomes. The remaining | Austria éJ.T:?!;‘:) NO b persl|
either do not mention their LOs or
present them in the form of content aplifa€turing Malta 125 hours ECVET In person YES
description /
d1stria| Czechia NS NO In person NO
n CEDEFOP ] W e

that are designed around

illlptg/rgeted/specialised types of

ific neccrinatinnal/nrnfaccinnal

1] Focusonnew and emerging topics

and technologies

YES

Mode of delivery differs; it can be in-

person training, online or blended.

YES

NS




Sheet1



				Sector		Title of microcredential		Location		Workload		Link to ECTS or ECVET specified		Mode of delivery		Learning outcomes specified		Prerequisites

				Manufacturing		Safety procedures in medical processes		France		12 modules, 17 days		NO		In person/online		YES		NO

				Manufacturing		Quality management system and welding coordination		Denmark		22.5 hours, 3 days		NO		In person		YES		YES

				Manufacturing		GMP and GDP Certification		Germany/Europe		NS		NO		In person/online		NO		NS

				Manufacturing		International Welding Engineer (IWE)		International		448 hours		ECVET		In person/blended/online		YES		YES

								 (41 countries)

				Manufacturing		International Welding Practitioner (IWP)		International		150 hours		ECVET		In person/blended		YES		YES

								(41 countries)

				Manufacturing		Qualification in Additive Manufacturing		Germany, France, Italy, Spain, UK, Portugal and Turkey.		60-70 hours		NO		Online/blended		YES		YES

				Manufacturing		Machine Training Courses		Germany		NS		NO		In person/online (VR)		NO		NS

				Manufacturing		CNC Specialist Certificate		Austria		1 month (fulltime)		NO		In person		NO		YES

				Manufacturing		VET Award in Process Manufacturing		Malta		125 hours		ECVET		In person		YES		YES

				Manufacturing		3D printer operator for industrial applications		Czechia		NS		NO		In person		NO		NS

				Manufacturing		Industrial health and safety advisor		England		Up to 16 weeks		NO		NS		NO		NO






Microcredentials
as part of '
gualifications (TEI™
systems i
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MCs and qualifications systems

=  Awide variety of microcredentials can fall outside of the
formal qualifications system and operate solely in the labour
market.

: Strong indications that microcredentials will not diminish the
labour market value of recognised qualifications in the near
future

: Microcredentials can push qualifications systems to become
more flexible, adaptable and responsive to labour market
needs

I Can microcredentials lead to fragmentation of knowledge?

I Too much modularity encourages early exits from training

© Cedefop/Sakis Gioumpasis

B cepeFop
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Linking modularisation to microcredentials

B cepeFop

/I\/Iodularisation IS very\

common in adult
learning; modules
are often considered
similar to
microcredentials.
Indicative examples:
BE-FL, BE-FR, CZ,

g

\ DK, HU, /

~

n HR, the term ‘micro-
gualification’
(‘mikrokvalifikacija’) was
introduced in the 2021
Adult Education Act.
Compiled units of
learning outcomes
(micro-qualifications)
lead to short training
programmes and/or
qualifications at

\EQF/NQF levels 2-4./

10



Alternative types of NQF qualifications

18
16
14

o N B O

Partial qualifications

Microcredentials

12
10

International Modules/ units of LOs

qualifications

B NQFs including

NQFs planning to include

B cepeFop

11



F achievement

~— honor

Microcredentials and recognition
of prior learning

acknowledgment |
gratitude

© stock.adobe.com

Microcredentials as outcomes of the RPL process

Microcredentials, as a tool of RPL, can be used to
= obtain a partial qualification;

= obtain a full formal qualification (this also relates to accumulation/stackability of
MCs);

= gain access to an education programme, including making the transition from VET
to higher education;

= gain exemption from part(s) of an education programme and/or shorten its duration;
= gain exemption from part(s) of a professional qualification;

B cepeFop
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Microcredentials and added value for ZI Nﬂ USEH

Learners and employees
Standing out in a recruitment situation.

Labour market mobility through vertical and
horizontal skills pathways.

Improved labour market outcomes in the
form of income and career development.

Career shifts.

Access to continuing and further learning
on a flexible basis.

Recognition of prior learning.

Source: Cedefop (2023, forthcoming)
B cepeFop

Employers
More responsive training offer

Faster and more efficient upskilling and
reskilling of the workforce.

Improve employee retention through improved
job and career pathways in the company.

Expanding the recruitment base (hidden
workforce).

Reducing induction costs of new employees by
providing more individualised and affordable

training opportunities.

Renewed competitiveness and innovation
performance through concurrent strategies for

upskilling and reskilling.

VET providers

Expanding the outreach of VET
providers.

Consolidate strategies for VET
excellence.

Allowing for new services and
engagements with new targets groups.

Involvement in local, regional and
sectoral skills ecosystems building
skills intelligence.

Building institutional capacity to
innovate by e.g., co-designing new
forms of provision to reach
underprivileged target groups.

Improving quality of provision by
engaging actively with stakeholders in
local labour markets.



Have you experienced in practice
that microcredentials helped you
get promoted?

46% No
30% Yes

24% Do not know/ /%
cannot ansWeE s

B cepeFop

V. |
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Conditions for / \
building trust M

comparability

A,
\
Credibility / . \
and Quality
. \ assurance
reputation \ practices

of providers

Trusting
microcredentials

Enabling factors

Content and
relevance

underpinned Assessment
by robust practices
skills

intelligence Quality of

career and \
guidance and

data about
labour market

and social
outcomes

T

© stock.adobe.com

Source: Cedefop, (2023, forthcoming)
8 |
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Ways to support engagement with microcredentials

Funding User-centred \\..
continuing Career
training guidance and
counselling |

il Systemic and ~
organisational
support measures

Source: Cedefop, (2023, forthcoming)
| I o N |

B cepeFop



Barriers to a wider uptake of microcredentials

= Lack of adequate and transparent QA standards /

= Uncertainties about nature of microcredentials -~

= The way learning outcomes are assessed and
documented

= Lack of formal recognition of by national authorities

= Incompatibility of some microcredentials with NQ
systems

= Limited opportunities for the accumulation and
combination of microcredentials

B cepeFop

© stock.adobe.com 18
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Thank you

For further information:
Iraklis.PLIAKIS@cedefop.europa.eu

Project page
www.cedefop.europa.eu/en/projects/microcredentials-labour-market-education-and-training
Podcast
www.cedefop.europa.eu/en/podcasts/episode-6-microcredentials-are-they-here-stay

www.cedefop.europa.eu B | cepeFop

Follow us on social media (f) (¥) (in) (=) it



mailto:Iraklis.PLIAKIS@cedefop.europa.eu
https://www.cedefop.europa.eu/en/projects/microcredentials-labour-market-education-and-training
https://www.cedefop.europa.eu/en/podcasts/episode-6-microcredentials-are-they-here-stay

MICROCREDS

MICRO-CREDENTIALS
FAD OR OPPORTUNITY?

Tony Donohoe, Chair, MicroCreds Enterprise
Advisory Group

NN .
@|IRISH ‘ H”w‘“ Rialtas na hEireann %o Hu man
— |UNIVERSITIES N Government of Treland Capital
»— | ASSOCIATION Initiative

This project is funded under Human
Capital Initiative Pillar 3, Innovation
and Agility




MicroCreds Is a 5-Year €12.3 million national project, funded
through HCI Pillar 3.

The project is led by Irish Universities Association (IUA) and

delivered in partnership with each of the seven founding IUA
universities.

Its vision Is to empower lifelong learning in Ireland by re-
Imagining the learner’s relationship with education through
aglle, accessible and bite-sized courses: micro-credentials
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4 STRANDS 0OF MI

STRAND 1: National Framework for micro-
credentials

STRAND 2: MicroCreds Innovate sustainable
model of data informed university — enterprise
collaboration

STRAND 3: National Platform linked to a
digital credentialing solution (Europass early
adopter)

STRAND 4: Agilely developed & flexibly
delivered suite of micro-credentials across
partner universities




Small, focused courses

Range from Undergraduate to Masters Level (levels 6-9 in Ireland’s

NFQ)
Credit Size 1-30 ECTS (1 ECT = 25 Learning Hours)

University Quality Assured
Standalone credentials, some may stack towards a larger award
Developed in response to identified skills need

Developed on a national framework for micro-credentials that
recognises variance across the universities, enabling each to
develop a portfolio consistent with its own strengths and missions
and within its own enterprise eco-system and regional context



Food Regulation

Driving Digital Innovation

Data Analysis and Visualisation

Data Science for Finance

Mentoring for Equality, Diversity & Inclusion

Enhancing Critical and Innovative Thinking and Problem
Solving

Digital Technologies in Human Services




« Reputation and quality assurance of Irish universities
 Provides mechanism to acknowledge and invest in staff
« Tailored CPD pathways for organisation and individuals

 Flexes as needed: allows for changing needs in skills within industry, in specific roles, or as
people progress to different positions

« Allows for time to be spread rather than in invested in large learning chunks
« Possibilities offered by blended delivery

« Cost: ability to spend as suits business

« New way of choosing and curating course content

« Potential for co-design and delivery

MICRO
CREDS



« The real business case for L&D is still to be made and understood

« Common language and understanding between universities and enterprise

« Link programmes to productivity and business needs

« Alignment with national enterprise policy strategies and skills architecture

« Ability of firms to differentiate in a very noisy education/training space

« Clearly differentiated value proposition that stands up to commercial scrutiny
« Culture of aqility and innovation demonstrated in delivery and experience
 Drive awareness, develop understanding and make it clear and appealing

« TRUST

MICRO
CREDS



Stay Connected with the project

WWW.Mmicrocreds.ie

@MicroCreds #MicroCredslE

MicroCreds #MicroCredslE

@©|IRISH Rialtas na hEireann o>s Human This project is funded under Human
— | UNIVERSITIES Government of Ireland Capital Capital Initiative Pillar 3, Innovation
-—i | ASSOCIATION Initiative and Agility



http://www.microcreds.ie/
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Micro Credentials aligned to
the NFQ: Forging Educational
Pathways

Pauline Flusk

Program Lead — AMTCE Short Courses & Micro Credential Programmes
Innopharma Education

Nov 2023
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7% Innopharma
e education

Agenda

« Understand the National Objective
* Innopharma Education & LMETB Partnership
« Sustainable Path from FE to HE

* Micro Credential Options to Meet Industry Needs

© Innopharma
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A National Strategic Objective

A Public Private Partnership model to develop pathways
for learners through lifelong learning

An Roinn Breisoideachais agus Ardoideachais,
Taighde, Nuilaiochta agus Eolaiochta
Department of Further and Higher Education,
Besearch, Innovarion and Science
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Inclusive Pathways

Bridge the gap from Further Education to Higher Education

© Innopharma
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Stackable Qualifications

A scalable approach to support a unified territory
education system across the country

c QQlI Level 7 Micro Credential
c QQl Level 6 - Higher Award

Certificate in
Operational
Excellence

Emerging Trends in Ops Op Ex - Lean Thinking Transversal Skills

Mgt

Fundamentals of _ iy i
Project Mgt Op Ex - Six Sigma
Ops Mgt & Supply Chain  Digital Comms & Tech

Reporting

© Innopharma
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Enterprise Focused Key Skills

Designed to meet current and future skills needs

Experiences

Educational
% qualifications

Soft ® . Skills ; ® © Career
skills = |nventory , = goals

Technical
“kills

© Innopharma
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Learner Lifelong Learning

Upskilling and reskilling individuals to develop skills for
the future needs of high-tech manufacturing sectors

NURTURES
CURIOUS OPENS MINDS
MINDS /7 > &INCREASES
WISDOM
BUILDS NEW
SKILLS,
IMPROVES &~
EXISTING IMPROVES
SKILLS MEMORY &
N—> INCREASES
SELF-

CONFIDENCE

© Innopharma
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Key Messages

e Upskilling and reskilling individuals for the future needs
of high-tech manufacturing sectors is essential

e Provide Micro Credentials aligned with the NFQ
which are stackable and developed to meet industry
and learner demands

e Develop pathways for learners & make it easy to dream!

© Innopharma
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Thank You

Pauline Flusk

Program Lead — AMTCE Short Courses & Micro Credential Programmes

Innopharma Education
Nov 2023

education

© Innopharma




Lightning Talks




QQI Lightning Talk

LIMERICK

OLLSCOIL LUIMNIGH

From MicroCreds to Masters: A Curated Learning Pathway

Prof Ann Ledwith,
Dr Sinead Burke,

Prof Martin Hayes,
UL@Work, University of Limerick

7# Stayturious



UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH

On Demand Learning
Flexible Pathways
Transversal Skills

Personalised Learning

Stackable Microcredentials
Progression Routes

Competing Requirements

Accreditation
Well Designed Programmes
Quality Assurance
Learning Outcomes
Economies of Scale
Defined Pathways

7#StayCurious



Step 1: UL@Work Professional Diplomas

UNIVERSITY OF

I&[M&E.'&L(q Each PD must contain at least one MicroCred

Future Skills Data Analysis

e ~_- "= - —
Sustainable Work - Professional Diploma -
Transferrable Skills for the 21st Century

Workplace - Professional Diploma

|\

-
B Data Communications - Professional Diploma i
Es

Digitisation of Business & Industry

Communications and Digital PR for Enterprise Processes — Professional Diploma
- Professional Diploma

Operational Technology Security -
Professional Diploma

Strategic Leadership - Professional Diploma
Artificial Intelligence for Computer Vision -

Professional Diploma

- , Data Analytics - Professional Diploma
Digital Content Development - Professional
Diploma

Natural Language Processing - Professional
Diploma
Climate Adaption and Sustainability -

#Staybur
Law and Technology - Professional Diploma 3 G Diploma ucu ous



Step 2: Build Your Master Plan

UNIVERSITY OF

LIMERICK Stack Your Way To Success - 3 Professional Diplomas

OLLSCOIL LUIMNIGH

START CONTINUE COMPLETE

30 Credits 60 Credits 90 Credits

7#StayCurious



Step 3: Master of Professional Practice

e

UNIVERSITY OF .

LIMERICK

OLLSCOIL LUIMNIGH

Master of
Professional -
Practice

#StayGurious



Lessons to Date

UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH

Work hard to
build social

Listen to
Learners — but
interpret what

you hear

The system
will always
try to get

you!ll

Good
enough can

be a good
start

capital

Start small and

don’t expect to

get things right
first time

Don't give

Respect the
academic
voice — but
also question

7#StayCurious



Thank you!

Contact ULatWork@ul.ie for more
information



mailto:ULatWork@ul.ie
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SOV e
How Robust Change

Management Systems
Support Award Standards

Amanda Butler
KCETB QA Coordinator Date: 17th November 2023



What is Change Management?

‘A systematic approach to proposing,
evaluating, approving, implementing and
reviewing changes’*

* ‘Change Management’ comprehends introduction of
new programmes and documentsin addition to
updating those that are current

* The controlled management of change is a key
component of a robust Quality Management System

*European Medicines Agency - Committee for Human Medicinal Products
ICH guideline Q10 on pharmaceutical quality system; Page 16;
September 2015

EMA/CHMP/ICH/214732/2007



Key Factors in Quality Assurance Change

Management at KCETB




Why change?

Responsive

Traceable Adaptable



Programme Management - KCETB




QAOC
Approval

Descriptors Forms Guidance Newsletters Leaflets Data files /
Documents HERES




Opportunities from Change Management:




R NFQ and Award
National Framework commicare | CRfaeen N Sta N d d I’d S

of Qualifications ¢ e . ceRmaen
i

* NFQ - reference point for
awards

* Integrity of Awards —
Awards must meet the
standard

e Quality Systems— Changes
o ror Ao are made referencing the
| Award Standards




Final thoughts....

* ‘Effective vocational education and training policies are
essential in order to achieve the goal of promoting a skilled,
trained and adaptable workforce and labour markets
responsive to economic change’*

* Having robust Change Management Systems embedded in
Quality Assurance promotes confidence in the integrity of
awards and allows us to be responsive in a controlled way

* EU COUNCIL RECOMMENDATION 24 November 2020 on vocational
educationand training (VET) for sustainable competitiveness, social fairness
and resilience (2020/C 417/01)



Thank you!

 www.kcetbqga.ie

* Please visit!

Kilkenny and Carlow
Education and Training
Board

Quality Assurance

amanda.butler@kilkennycarlowetb.ie

ga.info@kilkennycarlowetb.ie



http://www.kcetbqa.ie/
mailto:amanda.butler@kilkennycarlowetb.ie
mailto:qa.info@kilkennycarlowetb.ie
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The Role of Digital Career Learning Pathways
in Supporting Access to HE at ATU

Bridie Killoran, Dr Carina Ginty & Gavin Clinch
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AGENDA

1. ATU Higher Ed 4.0 (2020-2024) HCI Pillar 3

2. Value of Embedding career guidance

3. Prioritising User Experience

4. Engaging with Local Partners

5. Looking forward: Capturing value

6. 1 minute video demo

my (T

careerpathie ATUZ=



1.

ATU Higher Ed 4.0
(2020-2024)
HCI Pillar 3

m 1 =
cﬁﬁé’erpathje Y



Approval
Policies and
Processes

Project Enablement

WP6 — Policies and processes
to support innovation

WP7 - Enablement &
management

Employer / employee
needs

Innovative
—_ Learni
WP3 - Lean contentdevelopment g
WP4 - Innovative flexible /online learning
..‘ o
WPS5 - Sandbox— onlineinnovation unit o \®
Education 40 .‘
©°e@

UNDERPINNED BY INNOVATION DEMONSTRATION SUB-PROJECTS
IN COLLABORATION WITH ENTERPRISE PARTNERS




STUDENT PATHWAYS

Engaging the
Student

Awarenessand
Marketing
Personal
Connection

Access, Transfer
and Progression

RPL Toolkit

RPL
myexperience.ie
rplportfolio.ie
Module
information
Mentoring

Career
Guidance
and
Employability
Report

Careers Assessment

Personality,
motivation,
strengths, El,
learningstyles,
management skills,
stress, mindset,
decision making,

assertiveness

Course
Alignment
and
Selection

Bespoke RPLand
Employability
Reportlinkedto
recommended
programmes

Career Check

E-Learning

Suite of courses,
videos, e-learning
courses, tips &
articles

Sector specific
Careers

Employer
interaction

. ®
HIGHER @
Edhcétion 40 ..

o ° @

Employability Programme
Track Completion

Enterprise Liaison * Guidedactions

Employability ¢ Track activity &
Statementand engagement
Framework * Awards & programmes
E Portfolio * Recognition of

Interactive career programme completion

tools-CV Builder,
Interview simulator






my(Z} .
careerpath.ie 81 Career Assessments

Personality, motivation,
strengths, learningstyles,
management skills, mindset,
employability

*¥: Employee Mentoring

rre
Qualified professionalsupport
and guidance
= -y . <? Learning Pathways
I Career Mastery Drf_zam Entrepreneur eLearning platform with suite
Beginnings Accelerator Path Builder Path of trainingvideos, online
Path Path Path courses, tips & articles and
(Youth) (Early Career) (Mid-Career) (Fulfilment) (Innovator) Employer Engagement

T __
careerpathie ATUZ=



Our Assessments & Al Enabled Tools

CareerEdge+ . Transversal Skills i Strengths
— Employability Review |dentification & :  Assessment
:  Development :
The Career Edge report measures Rate your level of @D roaviviny s insiy : The Strengths and Motivation
employees performance on the 5 professional c " : assessments help employees
main areas of employability and competency in F : understand their key driving
provides feedback on areas for transversal skills Communication & Interpersonal Skills forces and how to leverage
improvement. and corr;ple(;ce a sty  movtin them to maximum effect.
: personalised auto-
@ Caneer Developent Leaming " : E generated actlon Critical Thinking & Problem Solving :
@ Experience in WorkiLfe ° — plan for IT Skills & Digital Literacy Aslmgmiwjnmj o . s‘mmmww )
| : development. :
peoree e @) F—— E Planning & Organising
QLY Generic skils —— : : g e omed o bty ey T yo e s ey
@ : Self-management & Initiative E Podform well  De-enorgising  Vorioble use Perfonm De-anarg e
o) Emotonal & Cuturalntel : 55

Teamworking & Collaboration

my -
careerpathie ATUZ=



2. Value of Embedding career guidance

/ -
Don’t have clear career @ g‘; I -*

goals —and maybe not Many people aren’t aware of University intimidating places
aware of know how Recognition of Prior Learning Difficulty of navigating the
education can help them or what it means choices of courses available

Combination of digital resources and supports with human interaction
* People are social learners, & benefit from accountability
* Access to 1-to-1 guidance sessions

* Online career development platform with eLearning and Career exploration
resources

- Al powered tools — CV review, Cover Letter writing tool, Interview preparation

my'Y -
cﬁr“é’erpath.ie ATU =
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careerpa

5 STEPS TO REDUCING YOUR STRESS LEVELS y e N
3 ~ W
This week during Stress Awareness Week, it's important to recognise that ! - O O 1 ’ 1 O 5
stress is one of the most important factors affecting career well-being. Working o i Wy O
life can be stressful: in fact, a recent survey revealed that a staggering &4% of ¢ /
employees aro... . | r j l ' S e rS

Welcome Bridie

14,742
Logins

earch e-leaming topics: try networking, strengths, int y SEARCH

Map out your career goals and ey i

the steps you need to take to Your strengths & preferences & Career options, self-employment Courses availaible within the ATU
achieve them. the behaviours employers look for & how fo build experience that are right for you! Q t i V i t i S

Recognition of Prior Leaming Important steps to follow when Work-life balance, mental health, Core workplace skills & how to
(RPL) retumning to study mindset & resilience develop them




(7, 1 _
my '/ . Ollscoil
Careerpath.le my b ::';':;?.I(aalio;:“a
° Atlantic .
LATEST GRAD & STUDENT OPPORTUNITIES — APPLY NO... | Ca ree r pa ° I e o Unveray

If you're searching for a grad scheme with a multinational firm, then look no

further. Tata Steel, DS Smith and PriceWaterhouseCoopers all have prestigious LAUNCH

programmes on offer, which span a wide range of disciplines. Alternatively,
check out Lidl's

Welcome Bridie

e-leaming

 |nteractive Tools
E S L6 e Career Assessments

S —
Supported series of connected

steps and programmes to enable Your strengths & preferences & Career options, self-employment Courses availaible within the ATU .
further education the behaviours employers look for & how to build experience that are right for you! -

Getting Started a8 [ ) R P L
Welcome to your e-learning hub. Discover and develop new career : g -

and business skills with expert-advice videos, interactive e-
learning courses, tips and articles. Use the navigation on the left to

guide you through your career learning, search using the boxabove (S & o ‘ \ I U C O u r S e S
or browse the latest resources below. 2
Mentori

Creating a coaching climate O Microaggressions at work (b Contributing to an equitable (b
workplace

Management, Culture, Culture & Div

¢ By Chichi E:




MEASURING
EMPLOYABILITY
USING Al

Career

Career Experience in Degree Subject Generic Skills Emotional and
Development Work & Life Cultural
Learning Intelligence

0/5 tasks complete 0/1 task complete 0/ task complete 0/5 tasks complete 0/2 tasks complete

© © © © ©

O = N W & O O ~

SSaLaIBY [2DJeWWo)




4.

Engaging with
Local Partners

m 1 =
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Case Studies Completed

Medtronic REGENERON VZ] AERIT. 2005

““MEISSNER obbvie ] Abbott [ TR

]
r- An Roinn Fiontar, T II] l b
@ th;g deﬁla agus Els{;iﬂchm el --!§:..--.9.E|--..-_.
, Department of Enterprise, o )\ Mhaigh Ea Shigh Sy

Trade and Employment — /,.o’

e/ __
careerpathie ATUZ=



4. Engaging with Local Partners

504 Industry Learners from 32 Organisations Outreach 261

148 Meetings with industry 11 Industry Case Studies

65+ Industry events attended Strengths PATH Programme — 180 Learners

65 Site visits 7 Publications
Partnership with ETB Workshops

mycareerpath.ie pilot programme with Mayo,

Sl:,go&L;trim E:ucatli:’ongandTrainingBoa!:d mSletb (/' gretb S® INEA {Q} PROCESS @ GOAL

and Galway & Roscommon Education and ) W_,,g,,w,,g,g“w:;‘m berdouexchs sl SR o 852/'3&15 e oo gaim'“‘i"u.'fd i
Training BOyBFd. ﬂﬂsmaﬂdnl:ﬂ:am //) ﬁ;,":",ﬁmfm":"pm*mw ptpf :I:d/t udy or > i i exd: o :\nd?ne ol e

my ﬂ" -
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5.

Looking forward:
Capturing value

g%erpath.ie ATU =




5. Looking forward: Capturing value

Need to Will integrgte tr.acking into system Difficult to date, some
(e.g. pre-registration student number) so can see institutions still using

how people coming through the career guidance

ek i ¢ < paper based RPL
service are flowinginto RPL system and ultimately fori
student enrolments and progression. systemstorinstance

demonstrate
value for
money

Some statistics so far:
e 504 Industry Learners & 601 Undergraduates
-45% of our learners are from industry from 32 organisations
- 2% through ETB partnerships
| ‘ | ‘ I 79 people have linked to RPL
178 learners went onto successful enrolment at ATU
35% Conversion Rate
28% Level 6,30% Level 7, 25% Level 8 and 17% Level 9

my D .
careerpath.ie




1 Min Demo



https://youtu.be/Mv5MI3qPaGc

setu.ie
INSPIRING FUTURES

E Ollsc |

Odh
South East
T h Ig al

Supporting Learners to
Understand National
Framework

Equivalences - Ireland,

UK and Bologna

Mary Beare Aust

mary.aust@setu.ie




Early Childhood —
Let’s play a game! -




This knowledge is
Important

-seeking career
experience in the
UK

-undertaking UK
qgualifications
-engaging in
Erasmus
opportunities.




EU - EQF
Ireland — NFQ - QQl

ENG/NI - FHEQ
Wales - CWFW




Level 6
Purple

EU - EQF
Ireland — NFQ - QQl

ENG/NI - FHEQ
Wales - CWFW



I Levels 7 & 8
White

EU - EQF
Ireland — NFQ - QQl

ENG/NI - FHEQ
Wales - CWFW




EU - EQF
Ireland — NFQ - QQl

Level 9
Brown

ENG/NI - FHEQ
Wales - CWFW



References:
European Commission (2015) ECTS Users' Guide.
Luxembourg: Publications Office of the European

Union

QQl (2019) Qualifications can Cross Boundaries - a
guide to comparing qualifications in the UK and
Ireland, 7th Ed. Dublin QQl
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Digital Skills Pathway

Creating A Qualification Path For Various Career Stages

Robert Farrell
Program Lead — Digital Transformation

Innopharma Education
Nov 17t 2023
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Innopharma Education education

An award-winning education, research &
technology institute for industry-led education

and training programmes in the Pharmaceutical, "
Medtech, Food Science and Digital
Transformation Industries

In conjunction with =. Microsoft DE
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Agend education

* |ntroduction to Innopharma Education
e Digital Skills In Context
e Digital Skills Pathway

* Key Messages

Innopharma
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Class Test
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|

~How much $ is spent annually on
digital transformation technologies &
services worldwide? '

e P —————— —



4% Innopharma

Digital Skills In Context education

3.5 3.4
Spending on digital transformation

technologies & services worldwide

: (trillion U.S. dollars) 2.92

2.51
2.5

- 1.85

1.5

Spending in trillion LS. dollars

0.5

2017 2018 2019 2020 2021 2022* 2023* 2024~ 2025* 2026

© Innopharma
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Digital Skills In Context education

41% of organisations say they lack the right digital skills
30% say they know which technologies to adopt

70% of Digital Transformation projects fail to achieve their
goals




education

Mapped to Organizations Transformatlon Journey

Digitisation

The process of making informa-

tion available and accessible in
a digital format.

Operator / Technician

Digitalisation

The process of considering
how best to apply digitized
information to simplify
specific operations.

Engineer l Pro;ect Manager /
Data Scientists

Transformation

The process of devising new
business applications that
integrate all the digitized data
and digitalized applications.

v
% TA]

Business Leaders /

Transformation Agents

Innopharma
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Digital Skills Pathway

FOATRE
‘e g
o’ AR
o.o. ,’,.
. .-.s..
' %0 0

Aim: Create a pathway providing digital skills demanded by
industry, that also aligns to learner career progression

V'

Level 9

* PGDip/MSc
Level 8 Digital
Transformation

e BSc Hons in
Level 7 Process
Digitalisation

* BSc in Process

Level 6 Technologies
- Certin IT for : [B)SC Irl]' Process
Process igitalisation

Digitisation

Innopharma



' Digital Skills Pathway

L6 Certificate
Information Technology
for Process Digitisation

L7 BSc
 Process Technologies
« Process Digitalisation

L8 BSc (Hons)

Process Digitalisation

L9 PGDip & MSc
Digital Transformation

Operators &
Technicians

QA & Process
Professionals

Engineers &
Business
Improvement
Professionals

Digital
Transformation
Managers & Data
Scientists

% Innopharma

education

Programming

Computer Architecture

Data Management & Visualisation
Information Technology and Automation

» Technical Writing

Operational Excellence/Lean

» Validation & Quality Assurance

Data Management & Analysis

* Advanced Manufacturing & Supply Chain

Regulatory Affairs & Validation
Operational Excellence - Lean Sigma
Control Systems and Real-Time Analytics

» Advanced Manufacturing
» Business Case Development
» Strategy

Big Data Management



: i Innopharma
Balancing education

Learner

StakehOIder * Programs align to entry,

%0 @
‘reg
.'e..
o "9
[ iee®
°s %00

middle, senior roles

N eedS « Multiple entry & exit points

Innopharma Industry
* Facilitates learner  Gain digital skills

retention & progression « Aligns to org digital
maturity

Innopharma



o "% Innopharma
Key Messages education

1. Scaffolded programs provide entry, exit and
progression opportunities for learners at various
career stages

2. Programs can be aligned to the needs of industry, learners

and along the NFQ

3. In addition to digital skills, programs must develop broad
learner skills around business, transversal skills and CPD

© Innopharma
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Thank You

Robert Farrell
Program Lead — Digital Transformation

Innopharma Education
Nov 2023
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LDC

Meet the team at the
Literacy Development Centre
Department of Education
SETU

https://fwww.wit.ie/schools/edu
cation/LDC






Innovative Programmes

Reflection built
into the

assessment

process



Dede (2010)




Practice-based research

LDC Practice
Based
Research
Symposium



LDC Stakeholders

All Strategy
Office



LDC

LDC effective
practice in
facilitating the
education of

Tutors




	2023_11_24_NFQ 20th Anniversary Presentation Slides_V1
	Future opportunities for National Qualification Frameworks
	Combined ATP & RPL Slides
	A ThreeSixtyInsights_ ATP Presentation for NFQ Conference
	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7

	B QQI NFQConf_AONTAS_Conor_Slides
	C Deirdre Goggin MTU QQI ATP Conference
	Slide 1: The National Framework of Qualifications; the foundation for institutional RPL practice 
	Slide 2: RPL in MTU
	Slide 3: How RPL can be used 
	Slide 4: RPL and the National Framework of Qualifications 
	Slide 5
	Slide 6
	Slide 7: Thank You!

	D 15.11.23 Sarah Barron- KCETB- RPL Lightening Talk
	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11

	E M4STEM - A QQI Pathway [NEW]
	Slide 1: Math's for STEM (M4STEM) A QQI Pathway
	Slide 2: M4STEM:       
	Slide 3: M4STEM:       
	Slide 4: M4STEM:       
	Slide 5: M4STEM:       
	Slide 6: M4STEM:       
	Slide 7: Thank you


	Combined Building Trust Slides
	A Elva Casey - Hibernia
	Slide 1: Building Trust Through an Academic Integrity Champions Network
	Slide 2: Academic Integrity and Trust
	Slide 3: AICN Conceptual Framework
	Slide 4: A Brief Overview of the AICN 
	Slide 5
	Slide 6: The Champions
	Slide 7

	B Greg_OBrien_Griffith College_17112023
	Slide 1: Institutional culture change for durable frameworks,  in turbulent times.
	Slide 2: Unstable times for learners
	Slide 3: We too are challenged
	Slide 4: We have built confidence in our ability to defend our assessments
	Slide 5: The pace and scale of change.
	Slide 6: GenAI: challenges us  to change
	Slide 7:  Pressures   
	Slide 8: What do you need?  We think you need this.   What are we missing?
	Slide 9: A shift from oversight and sameness
	Slide 10: Iterative. Redesign. Now. 
	Slide 11
	Slide 12
	Slide 13: Time to adapt
	Slide 14: Thank you.


	Combined Microcred Slides
	A Microcredentials for VET and labour market_ipliakis [NEW]
	Microcredentials for VET �and labour market learning
	Slide Number 2
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Main characteristics of microcredentials in the manufacturing and retail sectors 
	Slide Number 8
	MCs and qualifications systems
	Linking modularisation to microcredentials
	Alternative types of NQF qualifications 
	Microcredentials and recognition �of prior learning
	Slide Number 13
	Microcredentials and added value for end users
	Slide Number 15
	Conditions for �building trust 
	Ways to support engagement with microcredentials
	Barriers to a wider uptake of microcredentials
	Slide Number 19

	B QQI_donohoe
	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8

	C Pauline-Flusk-InnopharmaEducation
	Slide 1: Micro Credentials aligned to the NFQ: Forging Educational Pathways
	Slide 2: Agenda
	Slide 3: A National Strategic Objective
	Slide 4: Inclusive Pathways 
	Slide 5: Stackable Qualifications
	Slide 6: Enterprise Focused Key Skills
	Slide 7: Learner Lifelong Learning
	Slide 8: Key Messages
	Slide 9: Thank You   Pauline Flusk Program Lead – AMTCE Short Courses & Micro Credential Programmes Innopharma Education Nov 2023   

	D Ann-Ledwith-UL
	Slide 1
	Slide 2: Competing Requirements 
	Slide 3: Step 1: UL@Work Professional Diplomas
	Slide 4
	Slide 5
	Slide 6: Lessons to Date
	Slide 7: Thank you!  Contact ULatWork@ul.ie for more information  


	Combined Lightning Talks Slides
	A Amanda Butler KCETB
	Slide 1
	Slide 2: What is Change Management?  
	Slide 3: Key Factors in Quality Assurance Change Management at KCETB
	Slide 4: Why change?
	Slide 5: Programme Management - KCETB
	Slide 6
	Slide 7: Opportunities from Change Management: 
	Slide 8: NFQ and Award Standards
	Slide 9: Final thoughts….
	Slide 10: Thank you!

	B Bridie Killoran ATU
	Slide 1
	Slide 2: AGENDA
	Slide 3
	Slide 4
	Slide 5: STUDENT PATHWAYS
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15: Case Studies Completed
	Slide 16
	Slide 17
	Slide 18
	Slide 19

	C Mary Beare Aust SETU
	Slide 1: Supporting Learners to Understand National Framework Equivalences - Ireland, UK and Bologna
	Slide 2
	Slide 3: This knowledge is important    -seeking career experience in the UK  -undertaking UK qualifications -engaging in Erasmus opportunities. 
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8: References: European Commission (2015) ECTS Users' Guide. Luxembourg: Publications Office of the European Union QQI (2019) Qualifications can Cross Boundaries - a guide to comparing qualifications in the UK and Ireland, 7th Ed. Dublin QQI
	Slide 9

	D Rob Farrell_Innopharma_QQI Lightent Talks Nov 2023
	Slide 1: Digital Skills Pathway Creating A Qualification Path For Various Career Stages    Robert Farrell Program Lead – Digital Transformation Innopharma Education Nov 17th 2023   
	Slide 2: Innopharma Education
	Slide 3: Agenda
	Slide 4: Class Test
	Slide 5: Digital Skills In Context
	Slide 6: Digital Skills In Context
	Slide 7: Mapped to Organizations Transformation Journey
	Slide 8: Digital Skills Pathway
	Slide 9: Digital Skills Pathway
	Slide 10: Balancing Stakeholder Needs
	Slide 11: Key Messages
	Slide 12: Thank You   Robert Farrell Program Lead – Digital Transformation Innopharma Education Nov 2023   

	E Valerie Brett LDC SETU Lighting Talk Nove 2023 UPDATED
	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8



	QQI NFQ 20th Event Background Slides
	QQI NFQ 20th �Anniversary Conference��
	ATP & RPL as Fundamental �Infrastructure of the �Framework�
	Building Trust in �Qualifications Systems�
	Making Sense of �Microcredentials�
	Lightning Talks�


