Strategic E MTU

Alignment
Fund

Wh 11 t
g Creating Rubrics Together for a
t h R A FT? Dissertation Module
n The growth of student numbers for a dissertation module presented an
o e B opportunity to review existing student feedback about the rubric and a desire

from all to make these clearer and more rigorous as the number of staff
.......................................................................................................................................................................................................................... assessors increases, thus enabling higher inter-rater relatability, Working with

REIMAGINING ASSESSMENT & FEEDBACK TOGETHER Spproach 1. cach component of the rubric was developed s he students
were reaching that point in the dissertation process. For example, the criteria
used to assess the Literature Review was developed as students were
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RAFT In action

Student and staff co-creating interventions to identified assessment and feedback PO 0 TS Wiy LTI RS Uil SRR CEEeEe S
hall . discipli tti awareness of how the assessment rubric was applied, increased engagement
chalienges In a aisciplinary setting. in the use of the rubric and fostered an enhanced dialogue between educator
and learner.

‘Reimagining Assessment and Feedback Together’ (RAFT) was a strategic Teaching & Learning , .
project at Munster Technological University, coordinated by the Teaching and Learning Unit I i e e
(TLU). It was supported by the National Forum’s ‘Strategic Alignment of Teaching and Learning outcomes and a plan..informed by the literature, supported

) . by energetic experts from TLU who helped us think how it
Enhancement’ (SATLE 2020) fund. Our vision for RAFT was to enhance the Assessment and would work in our setting, We're now seeing an impact on 200

Feedback (A&F) experience for students and staff to explore (and hopefully solve!) an A&F challenge. students, spreading the impact to 500 across the School, and
potentially to 2,000 across MTU.

: : , P A
The purpose of our poster is to outline how RAFT came about, its structure and support approach, TAFF PARTICIPART

the nature of activity carried out across multiple disciplines, and how it will continue to impact the VA\,::Z"?\ZT moment was ;*r'eT?:;a',i;ar:ie‘;erlfe:f’vfscskassgfeesf;ts
TeaChing, Learning, Assessment and StUdent Engagement agenda at MTU into the future. issuesg|’d hgave raised and o.ften deress iZSueS |y’d never have
considered.

STAFF PARTICIPANT

N

Group based Learning Plans in
Lab Classes

In Engineering, Year 3 students take a lab module to develop (in small groups)
their own experimental protocol as preparation for their Final Year Project,
and to develop professional competencies in preparation for Placement.

The intervention focused on a weekly lab report to document learnings and
reflections following input from Year 4 students consultants who suggested
students were not ‘realising’ the opportunities of completing the lab report.
Working together with staff, they co-designed a learning plan to be used

by Year 3 students comprising i) identify specific skills to be developed, ii)
proposing a strategy to develop skill during subsequent work, iii) reflection
after feedback is received.
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Feedback from staff noted the positive impact of giving time to develop these
resources and opportunity to reflect on practice, regardless of how long they'd
been teaching. Feedback from students noted a transformation in how they

- : - worked in groups and the personal and professional benefits of collaborating
What Is RA FT a bOUt? What ha p pe ned I n on the learning plan. This intervention was jointly presented at an NStEP
? conference to demonstrate co-creation activity directly in a class setting.
Reimagining RAFT:

Adopting an action-research, cross-disciplinary and multi- 23
campus approach it set out to enhance the Assessment :
and Feedback (A&F) experience for students and staff

by providing structure, time and expertise to reimaginea
specific A&F challenge. '

“It’s intimidating going to college with intellectual lecturers..

they can be seen as a superior..but we’re all people. The
16 14 learning plan helped us to communicate on an even platform.
We could ask why we had a certain mark, we could even
disagree together. It was more laid back, it was human-to-
human or in a more person-to-person manner. It was way
better than anything we’ve experienced previously.”

STUDENT PARTICIPANT

Participants Interventions Departments
00¢,

M Structure was provided through an online, flipped-classroom,

professional development programme utilising Action Research to
develop an intervention for a module. Semester 1
B Time was provided by a 1hr timetable alleviation running across :

Semester 1 (to identify, plan and prepare an intervention) and Weekly, online workshops to raise Sta ndOUt Iea rn i ng a nd

Semester 2 (to implement, monitor and gather evidence of the awareness of local, national and

intervention’s impact) S ' ' ' Ty - t
M Expertise was provided by the participants, course team, external international A&F practices, including: I m pac
inputs (Bovill (2020), Carless (2017), Nicol (2007)) and critically, student i B Identifying an A&F issue and exploring solutions :

partners (those who had, or were, experiencing the module). : M Planning, with student input and consultation, an intervention for 3

execution in Semester 2 1
reimagine A&F activity

Assessment & Feed back M Preparing to evidence and evaluate intervention’s impact
Student/staff perceptions of provides necessary

M Submission of action plan to evidence rationale and development Consulting and
themselves and others are reflection

of planned intervention partnering with students
: to shape summative " o L
into other curricular settings module
e.g. engagement in course
content and learning

Timetable alleviation to

Interventions developed across many areas of A&F

practice with small teams forming around core themes
including: B Semester 2

results

development

e @ B /& i Ablend of whole-cohort activity and nt and lez
4 00 < ) t i personalised support and consultation,
7 | & 2ee | @ L el T s

Peer Standardised | Co-creating Feedforward Programme B Imolementing the olanned intervention
Assessment Rubrics Criteria with & Exemplars Level P 9 P ’

&, Feedback Students Change M Monitoring and responding to issues from student participants What,s neXt for RA FT?

B Gathering evidence and reporting on the process

B Interventions concluded at the end of Semester 2 and participants have gathered

= - feedback from students through validated survey instruments, semi-structured
O-C rea I n g - so m e interviews and focus groups to evidence and evaluate the impact of each

This was a key word for RAFT in two ways: intervention.

§ ] ] .
: M Case Studies are being produced to support the dissemination and translation of
M developing interventions through student-staff collaboration pos It |Ve by- p rOd u Cts interventions across disciplines.

intended to build staff confidepce in s.ee‘kir.\g input from stgdents. i M An active / practical symposium in 2022-23 to challenge delegates to execute
Student Collaborators (based in the d|SC|pI|ne) were active In M Raising A&F literacy amongst students and staff : interventions in new modules and new disciplines.
reviewing module delivery, engaging in peer assessment / feedback B Developing mutual appreciation and an empathetic
processes, and co-creating assessments. . _ view of challenges and experiences of A&F

Bl engaging in self-supporting groups of staff participants to provide : B A ripple-effect: staff colleagues see the impact of the

Together
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